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Abstract

The purpose of this study is to share the experience of implementing online teacher
training courses in one university in America. This research data came from the
results of the research visiting to the School of Education in Kennesaw State
University in America during 2018. The study adopted document analysis and
interviews as research methods. The study collected the evaluation indicators of
online teacher training courses adopted by Georgia state of America and the syllabus
and teaching materials of online teacher training courses as materials of document
analysis. The study interviewed ten professors and eight students to collect the
perceptions of teachers and students to participate in fully online or hybrid teacher
training programs. All the data were analyzed, and the research results were presented
from the online course regulation and offering, online course content design, student
learning effectiveness, and the advantages and challenges of online courses. Finally,
some future prospects were proposed based on the results.

and based on the results to put forward conclusions and future prospects.

Keywords : online teacher education courses; distance learning; America,
hybrid course, fully online course
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We had so many students and not enough space. The idea was we would
maximize the space by offering online courses and hybrid courses. When
I came here in 2009, we had 22,000 students. Now we have 35,000.
There's no way we could've done that without the online.(T7820181023)
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M AR FNE Y BT TR A AN FORG] S P B g h o #
AR = & i} LB E R B REEPN TR B reAgdE 10-15%
FEREF > FIREF S € AL B gARPN F oo 3% H 8 The Quality
Matters™ Higher Education Rubric i* 5 % Ea‘ﬁ 1% & 7 N3 4R % (General
Standard) - 42 78 £ %8 % % & & (Specific Review Standard) 2 % %2 #7 4 fie 2. Bh#ic
(Points) » i ¥ i F L T - LBHAK L EF B o Wz E AT F PR L
2018 #Hr A o A FHR P FMMETHE AR FPRL G FHEST LR
HoORGRIFLFAAPIRFABFMRY FATC A F 100 F & 0 T
M ARST R I f S KRV EE o 2R PEEAEEY 4

In terms of preparing materials for totally online courses, we have quality
matters, which is a review system. So, for those courses, everything has to
be prepared upfront, unlike a face to face course where I might prepare my
materials a day before class or the day of class. Here, everything has to be
laid out fully designed, developed, and ready for implementation at the
beginning of the semester. The review that goes on for Quality Matters isn't
so much about the content knowledge. It's more about the structure design
of the course that are peer reviewed. (T620180919)
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| think that material that | wanted for students to kind of read or ingest on
their own was better for what they could do at home and online. But, in
terms of face to face, | would, I do a lot with conversations in the class.

(T120180822)

| think part of that is teaching the harder stuff face-to-face so I can see
what are they thinking and being able to have them do problems in class.
And have them discuss and putting a lot of the easier information online
that they can probably just get from a quick reading of an article or
watching the video. (T320180904)

(= ) Az il
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JIBHAL FARL F = fg el o THY 1200 ) JRERRATRT & F e
RIEYL L XA B 5§ D2L T 5 (Desire2learn) > » § 05 41 E B4 H
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"HH P B E ks gk 0 2 Camtasia 2 iMovie & T “#ﬁ%@i BN
8, o AR 4R * Collaborate Ultra 2k % A fe pF F &R > & 17 5 3 45— $4-
F B ok g %ﬁ" o ¥ *F > VoiceThread ~ Lino ~ Google Voice ~ GroupMe ~ Flipgrid
& Twitter £ FEFFHE* 11055 £ 4 S adfes gl £ 545 app -
Having a learning management system, a content management system, a
video tool, are really the three most important pieces to develop an online
content, that | would struggle teaching online without those three things.
(T520180907)
T)B 3R
EABR RKF RS TER TR Y (teaching online) | 2 T b 3k
#2.3k 3+ (design online courses) | = F* 32 2" 3kAT 2. 2078 40 15 B BRAR P AT o M IR
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It was a 12-week course that we met face to face probably seven or eight of
those times. | had three modules that were asynchronous and we always did
one synchronous session so they could be wherever they wanted to be and
we do the whole class and that way they could experience that environment
and that tool as well. (T720180920)

ERABETT Ad 22 R PEY 29 T8 RHFIT - L EFLE
LB A P BEFRFMAE o X PEFL I LRNIMIEY T L FRETE
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Students’ training is available to them. They may or may not take it.

That's one of the things we tell the faculty is you've got to explain to the

students how to use the system. The first week of their course should be

here's how you use the system in this course.(T820181023)
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For online courses, I've found you really have to read the syllabus before

anything else because there's little details in there that in a normal

classroom, the teacher would touch on. (S320180912)

BRIV FEF-R O FLE LM ALY FR
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F-ROEFAVE - FFAV R EFgART N 278 %%%;
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The one design principle I really stress is to be consistent in your design
so that students don't get lost in the course and not know where to go. So,
if you structure one module one way, then, keep that structure for the rest
of your modules and that sort of thing. (T720180920)
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| also try to provide the materials in different formats, so, | may have a

video that explains a concept, but then also provide a PDF; some sort of

document that they could read, so they could choose which one they

preferred, or if they wanted to get more depth, they could look at some of

the additional resources. (T520180907)
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| try to chunk everything to be smaller moments that they can. Like a video,

| try to keep it between six and eight minutes, no longer than that. If I'm

lecturing, I may have multiple videos to express the content, that would
have otherwise been one long lecture in the classroom. (T520180907)

| think having at least maybe at the beginning or at the end, a shot of the
instructor's face is helpful so students can make that connection that that's a
real person there and really doing that. (T720180920)
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| think it's like any other means of communication. You want it to be very
clear, you want it to be slow, you don't want to go through things too fast.
It's important to offer a visual of some sort even if it's just bulleted points,
preferably a different type of visual that's more engaging (T720180920)

ANFALY Ry BB E L S0

RPFFF B P g S R IRV FFRF LT T &
B o WA PER A Y LK REFHMPN FTNLEREHET L Frrh L
PSR E Y o g b JrEE PR R e TR AR AR R M 2 ft
TR FTep e g - B PR AIRTIEE 0 B R G BB G Pk
Fed it G A AR > BT I R B g g i I RE] @G AR
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I think to the extent that you can find ways to insert yourself in the course
and that you can insert activities and things that help engage students a little
bit more, that's helpful. Do some readings. There are plenty of good
resources out there for faculty and so, maybe do some reading ahead of time
so that you have those ideas as you begin your design so you're not just
translating what you do face to face into an online environment but you also
take advantage of the importance that the online environment gives you that
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perhaps you can't do in a face to face forum. (T720180920)
(2) e ¥E
LR & 83 # 0 s ez a 455 (Rubric) & § 6l (template) » & 2 § #rik
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Well, for each of the projects, there's a rubric that describes what it is
they're supposed to do and it's multi-level so they get so many points if
they do this and so many points if they do this, full points if they do this.
There are pretty extensive rubrics tied to each assignment as well as
discussion posts. So, they know in advance what they will be assessed on
and they can do a pre-assessment themselves if they want to but that's how
we tend to do things. ...I do things now like provide exemplars and the
rubrics and provide coaching along the way but maybe | wouldn't have
done in a face to face class because | could clarify that in a face to face

setting where it's more difficult to do that in the online setting.
(T720180920)
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Another example of an assignment might be they create a workshop for
the teachers at their school. What they may actually turn in might be a
URL link to some online materials that they've created or some PDFs of
documents that they've shared with their students; it might include a
video of the actual workshop. (T520180907)
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Each week we have a discussion post due, we have to reply to two

people’s discussion posts and then we have a quiz. To do that you have to

do your chapter reading which can be anywhere between 20 pages to

however many depending on what it’s talking about. That’s a basis for an

online course from what I’ve taken. One discussion post a week, maybe a

quiz and an assignment. (5820181002)
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Sometimes | require a peer review and sometimes | don't. I think it often
depends on the culture and the social interaction that's taking place in the
group, if they seem like they are interacting well with each other, and
there's a lot of interaction, then I feel like peer review has great benefits,
and they seem to take each other's peer review very seriously, and do a
great job. (T520180907)
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We set up a group message, and we were able to communicate that way
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and e-mails through D2L, but it's still frustrating, not being able to go
face-to-face and understanding what they're coming from. You don't get
to hear their tone and see if they're being sarcastic or serious.
(S820181002)
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I find discussion boards a problem because most students ... and the way
we have it structured is you read the prompt, you write your answer, you
respond to two peers. Well, if they don't write something interesting or
everybody's writing the same answer, that's not interesting. So, the only
thing to motivate them is they're getting a grade for it. In a synchronous
classroom, then a lot of times | would do a little mini-lecture, and then |
would give the students a problem to solve. Sometimes I'd present a
scenario and ask them to think of themselves. | would put them in a small
group to solve that problem, and | would put them into virtual breakout
rooms online, and they would solve that problem and come back
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together. They were motivated and excited because they got to talk to
their peers. (T620180919)
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It is one-on-one individual co-planning discussions. Each student was

expected to meet with me four times in the semester synchronously online.

we used Blackboard Collaborate, but we could have used Skype, Zoom, or

Google Hangout; any of those things would have been fine, but it was just

one student and me, and so, | would plan three days a week to have a two-

hour period, where students could come into the online space, and then |

would take them into a smaller online space. (T520180907)
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Mine's pretty much the same because good instruction is good instruction. This is
just a medium through which I deliver it, whether I'm the medium as the person, or it's
coming through a video, or it's coming through the computer. It doesn't really matter.
What matters is how the instruction was designed so that there's time for activities and
understanding, checks for understanding, and that to me, is the same. (T620180919)
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| feel like I've had better outcomes from face to face because I've had a
lot of professors who were willing to go deeper into the subject and it's
an immediate response instead of having to wait 24 to 48 hours for an
email back. It just really depends on how passionate the instructor is to
me because if | see that they love the field that they're in, it makes me
want to pay attention more. (5120180910)
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If a student turns in poor work, meaning less than a B, C, D, F grade, |

actually require that they revise it and improve it, and resubmit it.

Because they know | require that, the first time they're mad that they

have to redo it, and they resubmit it. By the time they get to the next

assignment, they know it is a waste of their time to turn in a poor

assignment. so I see the quality and the effort that goes into their work go

700



way up the rest of the semester, and | find that the more time I invest in
that first assignment, in making sure that everyone is getting A's and B's,
showing mastery of those concepts. Then it's easier to grade the rest of
the semester, and students turn in much better work from that point
forward. Using that strategy has reduced that variation, and | have
mostly, from the rest of the semester, moderate to high quality work, and
that poor quality only happens in the very beginning. (T520180907)
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I would always multitask. A lot of the times if | was listening to one of
those hour long lectures | would be folding laundry while | was listening
or cleaning things like that. Or | would pull up a Word document on the
side of my screen and then have the video playing on the other and take
notes at the same time. So that helped me and then | would even take
notes on the PowerPoints because | like to be able to look back and
remember what was happening there. So, that really helped me and then a
few times they would have transcripts for the videos and that helps a lot
because sometimes the video is going a little too fast and I can go back.
(S120180910)
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I think the most helpful way to watch a video is to assessed over the
video. So, if the video is never being assessed, nobody has the need to
watch the video. So, there's often times when | would take a test and it
repeats nothing back to the video, or everything that was in the video was
in the textbook and I didn't have to watch the video. (5S220180912)
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I think the benefits for me personally are that | have, because it's already
pre-planned, I know exactly where the course is going, | know the
timeframes when | got to set aside time for grading or response or
whatever. | can work any time of the day or night as I choose. And |
know that we're reaching students that we wouldn't have been able to
reach otherwise. (T720180920)
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I think the benefits is the convenience, the accessibility, the go at your
own pace in most cases, and that you can slow down learning for
yourself. Your teacher doesn't speed through everything and that you
can't understand, or take forever to teach something that you do
understand. If you know something you can skip on and go ahead. Online
| can work at my own pace and use different websites to help me out and
teach me certain things, such as YouTube, or Khan Academy.
(S220180912)
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Challenges, I think it's just the time and energy it takes upfront to

develop and put the course online. (T720180920)
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I'm trying to make the content more engaging, and I think that will
always be a challenge online where teacher is to always find new ways to
make it more engaging. (T520180907)
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Another challenge I find is that | just don't feel like 1 get to know my
students very well. And I used to on my face to face classes, | used to
feel closer to my students and | don't now as much near as much.
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(T720180920)
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It's hard online to get your students to ask the questions that they have; to
feel like they can approach their instructor, because you have the
formality of the university and the title of Doctor. Then on top of that,
you have the digital disconnect between us, the computer, the fact that
they're at their home and I'm at my office, that getting them to believe
that they can communicate with me, and to ask questions that are
complicated, or make them feel ... | think they're afraid of feeling stupid,
or ... Whereas I think in the face-to-face environment, a student can
whisper the question to- Maybe it is, but not until you get that student
work, do you realize there's lots of questions. (T520180907)
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I think that is one of the biggest problems is clarity in the assignments.
Because the way the professor says it or writes it out may seem clear to
them but not to those who are reading it. The syllabus is a lot of times
confusing for an online course. Graded work, | haven't received a grade
in two, three weeks in one of my online courses right now. | feel like it
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would be easier to have that one-on-one conversation face-to-face.
(S620180927)
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.. because of the emphasis | put on establishing positive relationships
with your students. | can imagine in my head how I could design them as
an online class room or even a hybrid, but | just won't do it because |
don't think it's as authentic. | know that that can be done online, but |
don't believe personally, philosophically that it's as effective as face-to-
face because | want to see your face. | want to see your facial expression.
| want to ask you a question and hear you answer me right away. | want
to tell stories and | want you to tell me stories. And that does not work as
well on an online environment. (T220180828)
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Another challenge would be knowing the rules for it, so knowing that

you have to have this first initial discussion post due at 11:30. If you

don't read in detail the very first introduction module, you will probably

be behind. Challenges is not procrastinating. That's a big challenge, you

don't want to do that. (5320180912)
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Teacher interview

Demographic Questions:

1. How long have you delivered courses online or by using blended and hybrid

learning?

2. Do you have the experience of teaching courses in a real classroom?

3. What subjects and grade levels are you currently teaching?

4. How long have you participating in or coordinating in online or hybrid teaching

training programs?

5. Would you please introduce the professional online teaching training you offered
for the faculty members?

6. What are the goals and expectations of the online teaching training you offered for

the faculty members?

Interview Questions:

1. What are the techniques and tips for designing online learning materials?
a. What hardware and software do you use to produce online learning material?
b. How much time does it take for you to prepare for a course online?
c. What’s the best length you recommend for online learning material (video)?
d. What elements should be included in an online learning material to motivate
students and to increase students’ learning outcomes?
e. Would you like to share any strategies or tips for designing online learning
materials?

2. How can interactions among students in online courses be encouraged?

3. How should students’ learning outcomes for online courses be assessed?
a. What methods do you usually use to assess students in online courses?
b. Would you use peer review as one of the assessment methods?

4. What are the benefits and challenges of delivering online or hybrid teacher

education courses?

5. Do you prefer online teaching or real-class teaching? What’s the difference between
preparing online and real-class courses?

6. What are the methods for designing and arranging learning activities in the real
classroom when carrying out hybrid or blended learning programs?
a. What kinds of activities and learning materials do you usually design and

arrange for real classes when most learning materials were presented online?

b. Would the activities connect to what you teach in online learning materials?
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c. In hybrid learning courses, do you think the real class is necessary as most
learning materials were uploaded online?
7. What are the challenges and outcomes of offering online teaching training
programs?
8. Is there any other information you would like to share with us before the end of this
interview?

I F2 PR H

Student interview

Demographic Questions:

1. How long have you taken courses online or by using blended and hybrid learning?
2. Do you have the experience of taking courses in real classrooms?

3. What subjects and grade levels are you currently in?

4. Did you ever receive any training for taking online or hybrid courses?

Interview Questions:
1. What are the students’ perceptions of online learning materials?

a. In online courses, what kinds of learning materials teachers usually offer you?

b. What’s the average length of these learning materials (video)?

¢. How much time do you usually spend on learning a course unit online?

d. How long can you concentrate on online learning materials?

e. Are these learning materials attracted to you and motivate you to learn?

f. What kinds of online learning materials you like the most?

g. What characteristics of these kinds of online learning materials make you like

them?

h. What strategies or methods teachers use in online learning make you feel

interested and love to learn?

1. What kinds of online learning materials make you feel bored and don’t have

interests to learn?

J- Are the learning outcomes of online learning better than books or teachers’
lecture in a real classroom?

k. As online courses need a computer or mobile device as well as the internet to
support learning, will this bother you when you lack the equipment to learn
online? What will you do when facing problems like these?

2. How are the interactions among students in online courses?

a. Would you interact with your classmates in online courses or online learning

platform?

b. Will teachers encourage you to interact with each other or with teachers online?
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c. Will interaction be useful to your learning online?
d. Will teachers use the frequency or quality of interactions as one of the criteria of

assessment?

3. What methods do teachers always use to evaluate or assess students’ learning
outcomes online?
a. What kinds of assessment methods do you like most?
b. What kinds of assessment can assess your learning outcomes fairly and

effectively?

c. Would your teachers use peer review as assessment methods in online courses?
4. What are the benefits and challenges of taking online or hybrid teacher education

courses?

5. Do you prefer online learning or real-class learning? What’s the difference between
taking online and real-class courses?
6. What learning activities do teachers assign in real class when carrying out hybrid or
blended learning?

a. Would the activities connect to what you learn from online learning materials?
b. In hybrid learning courses, do you think real class is necessary as most learning

materials are uploaded online?
7. Is there any other information you would like to share with us before the end of this

interview?
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